EduSnap: Childhood Matters,
Minutes Count




Rationale

Years of work in child care and schools has
made it clear that there is a need for:

m Data that provide an effective lens through which to view
practice, drive a professional development agenda, and guide
and monitor change and progress;

m A mindset of continuous improvement and a culture of

collaborative inquiry that support the development of
professionals;

m Administrators, teachers and care providers who are well versed
in the research, data, and practices that support the growth and
development of infants and young children.



" What is happening in schools to....

m Address equity by questioning practices that impact
children of color and those who come from less
advantaged homes

m Use new lenses through which to view and improve
practice

m Focus on research-based instructional practices

m Arm educators with research and data to advocate for
effective practice

m Smooth transitions-big and small
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Presentation Notes
Often we think of safe and secure in terms of physical safety, but this is about emotional safety. Should be the #1 job of teachers to keep children calm and relaxed – it’s good for their emotional health but it is also good for their capacity to learn. When teachers ignore or escalate a situation with a child, the result – whether intentional or not – is to block the child from participating in learning. 


+
Good Teachers are Critical to Children’s

Success

Children form academic trajectories early in their school
careers that tend to be stable and difficult to change over
the course of their schooling

(Alexander & Entwisle, 1993)

Children’s negative perceptions of competence and
attitudes become stronger and harder to reverse as
children progress through school

(Valeski & Stipek, 2001)
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Root of this is in self doubt. Teachers must focus on shifting mindset such that students become self motivated and mover from being a dependent to an independent learner.
Fixed mindset comes from regular experiences that the brain codes into a safety/threat system…enough bad experiences and the brain becomes fixed in the mindset of taking no risks.
Negativity bias…brain remembers negative experiences more than 3 times positive experiences


“Dosage” of Classroom Quality
(across 1st, 3rd, and 5th grades)
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Pianta, R. C., Belsky, J., Houts, R., Morrison, F., & National Institute of Child Health and Human Development Early Child Care Research Network
(2007). Opportunities to learn in America's elementary classrooms. Science, 315, 1795-1796.
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Begs the question of how we staff our classrooms


+Drop Out Prevention Starts Early

We need an approach to the early school
experiences of our children of color and those who
come from less advantaged home that makes
school a place where they find themselves smart
and capable and knowing they belong.
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Presentation Notes
In order for drop out prevention to actually start early, we must examine minute by minute experiences of these boys to  illuminate the micro-aggressions they suffer and shift the responsibility from their shoulders and those of their families to the institutions that have not sufficiently questioned policy and practice on their behalf


" Redefining School Readiness

m Programs for children age 0-5 have a primary aim
of helping children negotiate relationships, space
and materials.

m As children develop and have the potential to
become more proficient at self-regulation,
educators actually block this development through
adult regulation.

m Opportunities for choice when children are 4 are far
more frequent than when they get older.

(Deci & Ryan, 2002; Otis, Grouzet, & Pelletier, 2005)
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Programs for children age 0-5 have a primary aim of helping children negotiate relationships, space and materials. Children have been supported to do the important work of developing self regulation and autonomy, yet typically as they enter the Kindergarten door, their practice of these skills and the concept of choice is replaced by teacher control in whole group settings and an expectation that for a quarter of the day they should be able to manage their own learning, too often in the form of worksheets. We ask teachers to consider the effect of such a dramatic change on a 5 year old and help them think about ways to smooth those transitions in support of giving children a successful start. We also pose questions about how children handle multiple hours in whole group or working on their own. Too often teachers  identify boys, and boys of color as those who get in trouble or are distracted regularly during these times. Again we go back to improving the school experiences of these children…and being in trouble, turning their cards, missing the ice cream party, sitting out at recess, or being threatened with a call home does not improve their feelings of belonging or value. This message of not belonging is not only apparent to the children who struggle with expectations, but also to those who watch and start coming to their own conclusions about who is valued in school and who is not. As we consider how important it is for children to also develop academically, how can teachers optimize learning for their students by re-evaluating  their learning settings as a way to ensure success rather than perpetuating failure. 



+ .
Focus on the Predictors

Top predictors for positive third grade outcomes
m Small group instruction

m Collaboration

m Oral Language Development

m Vocabulary Development

m Math

m Scaffolded Instruction

m Metacognition
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+ :
Self regulation cannot develop when
adults regulate behavior

As children develop self-regulation, they:
m ignore distractions

m focus and attend

m delay gratification

m persist in challenging situations

m ask for help

m control emotions and express them

appropriately

(McClelland, Acock, & Morrison,
2002).
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Aggression and inadequate impulse control are perhaps the most potent obstacles to problem solving and successful relationships in childhood. 
                                                                                                                                  (Joseph & Strain, 2006)
“Childhood self-control is twice as important as intelligence in predicting academic achievement.”
                                                                                                                                  (Anthony, 2014)
Brain research shows that self-regulation is linked to maturation of the prefrontal cortex area of the brain, which occurs during the preschool years.  Evidence indicates that self-regulation and impulse control do not emerge spontaneously but are learned.
                                                                                                                                          (Boyd et al. 2005)


+ .
Must be part of the curriculum

m Self regulation helps us draw on the right skills at the right
time, respond effectively to the world around us and resist
Inappropriate responses. (shankofi, v, May 2017)

m Aggression and inadequate impulse control are perhaps the
most potent obstacles to problem solving and successful
relationships in childhood. (Joseph & Strain, 2006)

m Childhood self-control is twice as important as intelligence in
predicting academic achievement w@ntony, 2014

m Evidence indicates that self-regulation and impulse control do
not emerge spontaneously, but are learned. @oyd et al 2005



+
Executive Function

The development of executive function
helps children:

mmove between their own perspective and
the perspectives of others

mrecognize that others have needs
morganize their own learning

mthrive in a variety of learning
environments
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Cognitive flexibility


+ .
Besttime to learn . . . .

The Brain’s Ability to Change Amount of Effort
in Response to Experiences Such Change Requires

Birth2 4 6 8 10 20 30 40 50 60 70
AGE
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Window of opportunity for development


Activity Settings PreK
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"Demo Sites: Activity Settings
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Culture of Silence

+ A classroom emphasis on oral

language development has been
identified as one of the premier
instructional strategies for
ensurinﬁ the success of children,
especially those from low socio-

economic communities

(Mason & Galloway, 2012).

* Vocabulary proficiency is a

critical predictor of academic
achievement beginning as
early as the third grade

(Storch & Whitehurst, 2002).
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NC RTT District Data: Oral Language
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Strength-based Approach

mAfrican American’s oral-narrative skills may
be a unique area of strength that may
promote later success in reading achievement
(Gardner-Neblett, Pungello, & Iruka, 2012;
Gardner-Neblett, N., & lruka, I. U. (2015)).

mAfrican American children’s engagement is
supported by instruction and activities that
are relevant to their lives (Cohen et al, 2009).
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Presentation Notes
IF WE WISH TO ENSURE THAT KIDS OF COLOR DO WELL IN SCHOOL THEN WE NEED TO MAKE SURE THAT THEIR STRENGTHS ARE VIEWED AS ASSETS AND PRACTICES ARE ATTUNED TO OPTIMIZE SUCCESS.


What does the research tell us
about balanced literacy?

m |t is critical for teachers to utilize a balanced literacy approach
that promotes the development and integration of each of the
components of literacy (Bitter, O'Day, Gubbins, & Socias, 2009).

m Read-alouds provide key advantages for young children to
hearing fluent reading and development of listening
comprehension. (Santoro, Chard, Howard, & Baker, 2008;
Verhoeven & Van Leeuwe, 2008).

m Oral language and vocabulary development are the two
highest predictors of success on third grade end-of-grade tests
(Mason & Galloway, 2012; Storch & Whitehurst, 2002).
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+
Teach....don't tell

m Having the opportunity to express one’s
thoughts and ideas is critically important for
cognitive development, social development,

formative assessment, and motivation (McCaslin
& Good, 1996).

m Research makes it clear that children learn best
through active questioninﬂ and information-
gathering combined with hands-on experiences
and direct social interactions. This process of
active learning and knowledge acquisition occurs
during interaction with materials, ideas, and
other people (Chouinard, 2007).



+ . .
When teachers are talking..children are
not

Teachers feel compelled to impart as much
knowledge as possible in the limited time
frames they are given.

Unfortunately, while the amount of
information imparted is greatest when

teachers lean heavily on didactic teaching,
retention Is not.

(Zull, 2002).
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Percentage of Observation

How do children’s experiences differ
In these classrooms?
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+ :
Demo Teaching Approaches
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50 minutes vs 25 minute
45 min 20 min


If we want our kids to read......

m Content and instructional approaches are supported by brain
research.

m Curriculum and instructional practices support children in
meeting their need for relatedness, competence, and autonomy

m A growth mindset is promoted and explicitly taught and
reinforced.

m Social-emotional development is understood to be
foundational to children’s success.

m Student Voice is facilitated through attention to language
development
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Small Group PreK 12 minutes, K 24 minutes (per child)
Vocabulary Both 32 minutes
Oral Language PreK  88 minutes, K 96 minutes (consider number of adults) as well as opportunity to hear
Math PreK 120 minutes, K 92 minutes (consider blocks, clean up)
Collaboration PreK 108 minutes, K 92 minutes
Megacog 8 minutes
Scaffolds PreK 140 minutes, K 148 minutes
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